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General features

Educational system

In Slovak Republic compulsory school starts at 5
and ends at 16. Compulsory education is free and
available for everybody. The official language of
instruction is Slovak, however, ethnic and linguis-
tic minorities also can attend schools in other lan-
guages such as Hungarian, Ukrainian, Bulgarian,
Ruthenian, and German. Students sit in the same
school for the entire duration of compulsory school-
ing, following approximately the same curriculum.

Governance and funding

The Ministry of Education, Science, Research and
Sport defines the core curriculum. Municipalities
are in charge of self-governance for pre-primary,
primary and lower-secondary school. Regions are
mostly in charge of upper-secondary school. Pub-
lic schools are funded by the state. Moreover, the
state provides funds also to private and church-led
schools.

Performance

According to the last PISA assessment (2018), stu-
dents in Slovak Republic scored lower than the
OECD average in reading and similarly to OECD in
mathematics and science. The percentage of stu-
dents who reached basic skills in reading, maths
and science is slightly lower than the OECD av-
erage: (respectively 69% 75% 71% compared to
OECD averages of 77% 76% and 78%).

The gender gap in reading is in favour of girls
(34 points), slightly higher than the OECD average
(30), while in science and maths the gap between
boys and girls is not significantly different.

Socio-economically advantaged students out-
performed disadvantaged one by 106 score points,
a number that is larger than the OECD average of
89 points, and 9%, a number closer to the OECD
average (11%) was able to score in the top quar-
ter for reading. Among high-achieving students,
a high percentage of disadvantaged ones (30%)
expected not to complete tertiary education, com-
pared to roughly 5% of the advantaged students.

140 Amnesty International

Key policy challenges

Integration of marginalized groups and ethnic
minorities poses a serious challenge to the eq-
uity of the overall educational system. Roma
students are severely discriminated in schools:
they tend to be segregated in special schools
for students that display non-severe mental dis-
abilities, after being screened by specialist dur-
ing pre-primary or primary school. A report from
Amnesty International’® shows that many chil-
dren have been misdiagnosed with disabilities, be-
cause the tools used in the screening test are bi-
ased and culture-specific. Moreover, psycholo-
gists in charge of administering the test hold strong
negative prejudices against Roma people.

Recently enacted policies and
investments

In 2015, the NUCEM'*' gradually started the
implementation of electronic assessment in
primary and secondary school. As a conse-
quence of the school closure due to the COVID-
19 pandemic, some primary school students did
not achieve the expected knowledge and skills re-
quired for their grade, and last-year students did
not possess the necessary competences to suc-
cessfully transition to secondary school. In 2020,
during distance learning, NUCEM made available
new e-assessments to all schools in the country
to assess competencies in reading, maths, sci-
ence, foreign languages and financial/statistical lit-
eracy. 142143

To alleviate the adverse effects of the learn-
ing loss due to distance learning, the Slovak
Republic is piloting two initiatives'**: the Ad-
justed Objectives of Education and the Curricu-
lum Framework by Cycle of Education. These
provide schools with more flexibility and guidance
in terms of curriculum setting, allowing schools to
organize learning in multi-year cycles, so that they
can adapt teaching to the level of the learning stu-
dents and can more easily allocate time to adjust
any arising learning gap'°.

141National Institute for Certified Educational Measurements: https://www.nucem.sk/en/nucem
142pogas distandného vzdelavania bol najvaési zaujem o e-testy z itatel'skej gramotnosti ([During distance learning, the great-

est interest was in e-test in literacy)

143|ncreasing the quality of primary and secondary education with the use of electronic testing, NUCEM
144Education Policy Outlook 2021: Shaping Responsive and Resilient Education in a Changing World (OECD)
145National Institute for Education of the Slovak Republic. Methodological guidance - Framework curricula by cycle of education


https://www.amnesty.org/en/documents/eur72/5640/2017/en/
https://www.nucem.sk/en/nucem
https://www.etest.sk/data/files/2712_publicita-jun-2020_ts_jarne-e-testovania-final.pdf
https://www.etest.sk/data/files/2712_publicita-jun-2020_ts_jarne-e-testovania-final.pdf
https://www.etest.sk/275-en/news/
https://bit.ly/3y3Afoy
https://www.statpedu.sk/files/sk/svp/pilotne-overovanie/metodicke-usmernenie/metodicke_usmernenie_bez_dodatku.pdf
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Figure 1.11: Educational system in Slovak Republic
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