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General features
Educational system
Compulsory education starts at 5, with the last
year of the pre-primary education and continues
until pupils are 15 years old. Students can decide
to stay in the same school for the entire duration
of compulsory schooling or decide to early enroll
for lower secondary school in a multi-year general
school (that will also offer upper secondary gen-
eral education) or enroll in the eight-year conserva-
tory. At 15 years old, students decide whether they
would like to continue with (i) general education (ii)
vocational education and training. At the end of
the 4 years of upper secondary school, students
both in general and vocational school can pass
a final examination that grants access to higher
education. The school system is predominantly
public, but the number of children who go to pri-
mary school in private institutions is increasing:
private schools represented 3.5% of the total in
2015, while today they almost doubled to 6.6%
and the percentage of pupils enrolled now is 2.2%
compared to 1.1% in 2015.64 Immigrant students
represent 3.8% of the population, and migrants’
main countries of birth are Slovak Republic (36%),
Ukraine (17%) and Viet Nam (7%). The top three
nationalities of newcomers in 2018 were Ukraine,
Russia and Slovak Republic.65 The rate of early
school leavers is low compared to the EU aver-
age (7.5% versus 9.9% in 2020), while the percent-
age of people with tertiary educational attainment
is lower than the EU average (33% compared to
40.5%). The percentage of youth not in employ-
ment nor in education and training is low compared
to the EU average (6.5% versus roughly 13%).

Governance and funding
The Czech education system is highly decen-
tralised; in 2017, schools had the second-largest
share of responsibility for educational decisions
at lower secondary level among OECD countries.
Central government steers the system through key
documents, such as the Framework Educational
Programme and the Strategy for Education Policy
of the Czech Republic until 2020. Both local and
regional governance layers are also active in the
education system. This adds complexity to fund-
ing streams and allocations66. Public schools are
financed both from the State and from local author-
ities. The state finances the so-called direct costs
(i.e. teachers’ salaries and professional develop-

ment and other teaching aids) and local authori-
ties take care of operational costs such as mainte-
nance costs67. Usually municipalities are respon-
sible for investments in primary schools and re-
gions for investment costs in secondary schools.

Performance
According to the last PISA assessment (2018),
students in Czech Republic scored similar to the
OECD average in maths and reading and higher
than the average in science. Moreover, the per-
centage of students who reached basic skills in
reading, maths and science is higher than the
OECD average: (respectively 79% 80% 81% com-
pared to OECD averages of 77% 76% and 78%).

The gender gap in reading is in favour of girls
(33 percentage point), but this is not significantly
different than the OECD average (30). Both in
mathematics and science, the gap between boys
and girls is not statistically different.

Performance in reading has been stable and
close to OECD average throughout different PISA
editions, while performance in mathematics has
increased since the last edition (2015). Perfor-
mance in science is decreasing, although not sig-
nificantly, from previous editions.

Socio-economically advantaged students out-
performed disadvantaged ones by 105 score
points, a number larger than the OECD average
of 89 points. 9% of students, a number closer to
the OECD average (11%), were able to score in
the top quarter for reading. Socio-economic sta-
tus explained a higher portion of the variation in
performance when compared to the OECD aver-
age: respectively 18% of the variation in maths
and 17% of the variation in science compared to
the OECD average of 13% and 14%.

Immigrant students scored 34 points less in
reading than natives, a number that is higher than
the OECD average (24 points).

On average, self-reported absenteeism is
lower than the OECD average (10% versus 21%
of students reported to have missed a class in the
preceding two weeks of the PISA test) and the per-
centage of late entries to school is similar to the
OECD average (54% versus 48%).

Moreover, low- and high-performing students
tend to be grouped in the same schools more of-
ten than the OECD average.

Career aspirations somewhat reflect gender
stereotypes: among high-achieving students in
mathematics and science, 10% of girls expected to

64Czech Republic Education Ministry Data
65International Migration Outlook 2020
66https://www.oecd.org/education/policy-outlook/country-profile-Czech-Republic-2020.pdf
67OECD Reviews of School Resources: Czech Republic 2016

https://www.expats.cz/czech-news/article/interest-in-private-primary-schools-increasing-in-czechia
https://www.oecd-ilibrary.org/sites/d318d9fe-en/index.html?itemId=/content/component/d318d9fe-en
https://www.oecd.org/education/policy-outlook/country-profile-Czech-Republic-2020.pdf
https://bit.ly/3nEZvg7
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Figure 1.5: Educational system in Czech Republic

work in an engineering or science job, compared
to 14% of their male counterparts. 30% of girls
wanted to work in the health-related sector (com-
pared to only 11% of boys) and only 1% of girls
expected to work in an ICT related job (compared
to 9% of boys).

Willingness to go to university significantly dif-
fers among high-achieving students according to
their socioeconomic background: a high percent-
age of disadvantaged students (30%) expected
not to complete tertiary education, compared to
roughly 5% of the advantaged students.

Key policy challenges
Regional heterogeneities and performance
gaps between advantaged and disadvantaged
students are a key challenge for the educa-
tional system, with further inequalities concern-
ing the Roma students. At system level, some fea-
tures associated with greater inequity are present,
such as (i) early tracking into different educational
pathways and (ii) the provision of reduced curric-
ula in some types of schools68.

Despite the popularity of vocational education
and training, considerable skill mismatches be-
tween education and the labour market signifi-
cantly decreases graduates from VET’s employa-
bility.

More effort is needed in order to sup-
port teacher’ training and professional devel-
opment. To ensure a high-quality of teaching,
Czech Republic should invest more in teachers’
training, especially in the light of recent digital de-
velopments in education. Moreover, it should in-
crease efforts in rendering the teacher profession
attractive in the labour market, for instance, by in-
troducing a link between teachers’ performance
and salary.

Governance in education is highly frag-

mented, with some municipalities in severe ca-
pacity constraints. A more equal distribution of
funding and finances across local authorities might
increase educational equity and efficiencies69.

During the next academic year, Czech Re-
public will face increasing challenges in order
to offer quality of education to refugee children
in their schools. According to the United Nations,
Romania, together with Poland, Germany, Czech
Republic, Italy, Moldavia and Slovakia, is hosting
the highest number of Ukranian refugees since
Russia’s invasion of Ukraine70.

Recently enacted policies and
investments
To tackle emerging and long-standing prob-
lems in education the Government adopted the
Strategy for Education 2030+. The main objec-
tives of the strategy are (i) to address skill mis-
match between education and the job market and
(ii) to reduce emerging inequalities in education
and (iii) to support teacher training, professional
development and increase attractiveness of the
profession71.

In order to promote equity in the overall ed-
ucational system, in the framework of the Educa-
tion for Competitiveness Operational Programme
(2007-13) Czech Republic provided school
counselling centres, in order to strengthen sup-
port during compulsory schooling and help stu-
dents in their school choice72.

To strengthen the evaluation of the educa-
tional system, the Czech School Inspectorate
launched the Complex system of Evaluation,
co-financed by the European Union through Oper-
ational Programme Research, Development and
Education (OP RDE) in 2017. The aim is to inte-
grate internal and external evaluation of schools
and produce new data, methods and tools to eval-

68Co-ordinating educational levels and sectors to improve student trajectories, OECD 2018
69Education Policy Outlook: Czech Republic, OECD 2020
70https://data.unhcr.org/en/situations/ukraine
71Czechia New Education Strategy, 2020
72Education Policy Outlook, Country profile: Czech Republic

https://www.oecd-ilibrary.org/docserver/9789264306707-8-en.pdf?expires=1657360404&id=id&accname=guest&checksum=2517A2956EC7E65A0A267695642B1B9B
https://www.oecd.org/education/policy-outlook/country-profile-Czech-Republic-2020.pdf
https://data.unhcr.org/en/situations/ukraine
https://www.cedefop.europa.eu/en/news/czechia-new-education-strategy-2030
https://www.oecd.org/education/policy-outlook/country-profile-Czech-Republic-2020.pdf
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uate key competencies73.
In the context of the Recovery and Re-

silience Plan, Czech Republic will invest to
strengthen digitalization and ensure more
equal access to education: an investment of 585

million euros will be deployed for purchase of digi-
tal equipment for schools and training for teachers,
and part of 393 million euros will be allocated to
disadvantaged schools and to provide additional
tutoring for children at risk of failure74.

73https://www.csicr.cz/en/ESF-projekty/Komplexni-system-hodnoceni
74Czech Republic Recovery and Resilience Plan

https://www.csicr.cz/en/ESF-projekty/Komplexni-system-hodnoceni
https://ec.europa.eu/info/business-economy-euro/recovery-coronavirus/recovery-and-resilience-facility/czechias-recovery-and-resilience-plan_en
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